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CHAPTER I 
INTRODUCTION 
We need today schools that can function in creating and 
remodeling such areas of community life as need attention. 
The student needs to live more happily in school, to acquire 
the fundamental skills and learnings, to develop his creative 
abilities and interests, and his function as a member of a ]j 
social group. Robert Menke states that a student's school 
life, besides having immediate values, will make him a well 
rounded personality, alert to problems of our social organiza-
tion, and will increase his desire and ability to cooperate 
as an adult in their solution. 
THE PROBLEM 
Statement of the Problem 
Realizing that provisions must be made for the above 
need, this study attempts to , take one area and investigate 
one of the main problems that will help improve and develop 
the kind of schools that are needed. It isi "A Study of the 
Need for More Adequate In-Service Training Programs ror 
l/ Robert F. Menke, "How to 1revent Statio Teaching," Nations 
Schools, J'uly · l948, Volume 42: Number 1., p. 23. 
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Classroom Music Teachers in the Negro Elementary Schools of 
Virginia." 
Purpose of the Studz 
In the State of Virginia, Negroes and whites are edu-
. cated in separate schools, and partly because of this reason, 
the study was restricted to Negro elementary classroom music 
teachers, and their need for more adequate in service train-
ing programs. Surveys~ave proven that Negro elementary 
teachers in Virginia need more provisions for in-service 
training than whites, mainly because of un-equal educational 
facilities and too few teacher training institutions. 
The report from the Virginia Education Commission states: 
"It is well recognized that the Negroes of the 
state deserve educational facilities from every 
standpoint equivalent with those of the whites, and 
it is the full intention of the leadership of the 
Commonwealth to see that they get what they so well 
deserve. 
No other state in the nation has better and 
more understanding cordial relations between two 
races tnan does Virginia." y 
Daniel remarks in regard to the above quotation, that 
anyone who observes educational practices immediately raises 
!/ w. G. Daniel, "Negro Higher and Professional Education in 
Virginia: Journal of Negro Education, Vol. 17: No. 3, 1948, 
pp. 382-392. 
~ The Virginia Education Commission, The Virginia Public 
School System, Richmond: Commonwealth of Virginia, 
Division of Purchase and Printing, 1944, P• 32. 
~ w. G. Daniel, op. cit., p. 383. 
2 
y 
questions when he reads such sentences. Are they supported 
by the evidence? Is Virginia moving in the direction of 
equal opportunity for all of ita citizens? Are its educa-
tional policies and practices designed and executed to pro-
vide the education necessary for all people? To what extent 
3 
does the Commonwealth of Virginia provide equal opportunities 
for the higher and professional education of its population? 
Some light on this last question should be one of the results 
of this study. 
The basic purpose of this study was two-fold, first to 
discover just how critical the need is for in-service train-
ing programs for classroom music teachers in the Negro 
elementary schools of Virginia, secondly, to provide a pic-
ture of the present in-service training facilities made 
available, by institutions of higher learning in Virginia, 
for teachers in the Negro elementary schools of Virginia. 
Source y 
The Virginia State Board .of Education states that the 
purpose served by its Music Education service is first to 
make music a closely woven part of daily school living as 
it is of out-of-school and adult life. Secondly, it provides 
activities which will bring children opportunities for self-
expression, for the development of another means of communi-
1/ State Board of Education Bulletin, Annual Report of the 
Superintendant of Public Instruction of the Commonwealth 
of Virginia, 1950, Vol. 30, pp. 110-112. 
cation, and for fuller emotional and spiritual experiences. 
Much doubt is left in the mind of the writer, especially 
so, when the following quotation is read in regard to the 
Music Education services that are supposedly provided for 
Negro and white teachers in Virginia. 
n 
•••• 
3. To supply help to teachers through visita-
tion, observation, teachers' meetings, de-
velopment of resource material, and other 
means. 
4. To help in organizing and carrying through 
desirable learning experiences for teachers, 
conferences, work-shops and clinics." 1/ 
It may well be the intention of the State of Virginia to 
provide these services, but the extent to which they are .~pr.o­
Yided is a matter of conjecture. According to the 1950 
Annual Report of the Superintendant of Public Instruction, 
y 
it is evident that these services do not adequately meet the 
needs of Negro elementary teachers. Mainly because of thia 
reason, the standards of music education in moat of the 
Negro elementary schools are below complimentary level. Since 
this condition exists, it is felt that more adequate in-
service training programs would be of definite value. 
Justification of the Problem 
It is also made clear in the aforesaid report that music 
does not exist in any form in many of the Negro and white 
lf ~· P• 111. 
y ~· P• 112 
5 
elementary schools. Along with the first statement of justi-
fication there also is an increasing demand for elementary 
teachers to improve themselves educationally in the field of 
music. Another related factor involved in justifying this 
study is that public school administrators, music supervisors, 
and classroom teachers themselves have reached the common agree-
ment that classroom teachers have not had sufficient music 
training. The last factor, although pers onal in nature, is a 
result of the writer's observation. 
Having attended three different elementary schools in 
Virginia, and having observed many others, the writer can feel 
secure in saying that Negro elementary teachers in the State 
of Virginia are in definite need ot in-service music training. 
6 
Definition of Terma 
The following definitions of terms were taken from the y 
Dictionary of Education: 
In-Service Training 
Special training or instruction for employed persons, 
including those in the professions, with a view to in-
creasing the workers' competence. 
In-Service Teacher Education 
Activities on the •art of employed teacher• that 
contribute to their professional growth and qualifi-
cations; for example, travel, professional reading, 
participation in supervisory and curriculum develop-
ment programs, attendance at summer session courses, 
etc. 
!/ Carter V. Good, Editor, Dictionary of Education, McGraw-
Hill Book Company, New York, 1945. 
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Organization of the Study 
The study involves a scaffolding of six chapters central 
to the basic idea. In Chapter I, the nature and scope of the 
problem is outlined in terms of general needs for more adequate 
classroom music teachers. A survey of literature related to 
the field is discovered in Chapter II while Chapter III out-
lines the data and procedure of the study. Chapter IV is con-
structed so as to present a criteria for determining the needs 
of teachers in terms of professional, academic, and basic 
scholastic preparation. The analysis and interpretation of 
data is presented in Chapter V, with the smnmary, conclusions, 
and recommendations shown in Chapter VI. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Although many studies have been made on the improvement 
of teachers in-service, very little research directly related 
to this study wa.s discovered. y ' 
Russell's dissertation gives the results of data collected 
on the improvement of elementary school teachers while in-ser-
viae from the years 1911 to 1920 in 119 cities in the United 
States. 
Some of the in-service facilities listed were: demon-
stration lessons via teachers' meetings, group study, profes-
sional supervision, extension and summer school, teachers' 
associations, institutes, travel, inter-school visitation, 
teacher-exchanges, school exhibits, and financial inducements 
of one kind or another. His findi~gs indicated that there 
should be different emphasis on the type of training given to 
a novice from that given to a more experienced teacher. There 
was no mention of the musical aspects of in-service teacher 
education, however, this study and the results of the same 
might be applicable to any single phase of elementary in-ser-
vice teacher training. 
!/ Charles Russell, The Improvement of the City Elementary 
School Teacher in Service, Contributions to Education, No. 
128, Bureau of Publications, Teachers College, Columbia 
University, New York, 1922. 
-a-
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In an article entitled "The Tennessee Story" by Gladys y 
Tipton 1 excellent revelations are made. In 1945 the Tennessee 
State Department of Education conducted a state-wide survey of 
public education. Of special interest and concern to music 
educators 1 were certain findings that described the status of 
music in the public schools. It was discovered that very tew 
schools had planned programs of music. Basing their conclu-
sions upon reports from 944 representative schools~ investi-
gators estimated that in twenty-five percent of all schools 
there was no music of any kind~ while in fifty-two percent of 
the schools~ music 1 arts~ and crafts combined were alloted 
only from fifteen to 120 minutes per week. The survey also 
emphasized the inadequacy of the music program by pointing 
out that~ the responsibility for teaching music rested pri-
marily with classroom teachers~ yet in most instances these 
teachers lacked the necessary music preparation. Moreover, 
there was a scarcity of well-trained supervisory personnel 
which is so essential in providing adequate music guidance 
and in-service aids to classroom teachers. 
It was decided that the best way to solve this problem 
was to set up a state-wide musio program. Rather than tor 
one person to assume sole direction of the program1 the State 
!/ Gladys Tipton, "The Tennessee Story: Music Educators 
Journal, Vol. 36~ No. 6, April 1949, pp. 20-23. 
10 
Music Consultant invited county supervising teachers, class-
room teachers and music specialists of the state to consider 
the status of music in their schools. From these discussions 
emerged a conviction that the greatest immediate need lay in 
elementary and rural schools, where, if music was included 
in the curriculum, it was almost always taught by classroom 
teachers who lacked adequate preparation. 
!I Peterson speaks of the in-service training program for 
music teachers in Erie, Pennsylvania. The in-service train-
ing program was called "A Workshop in Music Education," which 
was attended strictly on a voluntary basis. This program was 
conducted during the school year, one class weekly after the 
regular day class session. Because of the great need for 
demonstration lessons, several classes were held to meet this 
need along with instruction on how to conduct a music appreci-
ation lesson. Lecturers added inspiration and valuable know-
ledge to this workshop. Included in the group of lecturers 
was the director of the Erie Philharmonic. In regard to the y 
value of the workshop, Peterson says: 
"The most yaluable attribute of the Workshop 
was its impersonal nature. Teachers came because 
they were interested; because they felt that the 
lessons were of practical value; because they re-
ceived ideas and inspiration; and because they 
could participate on an impersonal basis." 
!/ c. J. Peterson, "Workshop in Music Education," Music Ed-
ucators Journal, January 1950, Vol. 36, P• 42. 
gj ~., P• 43. 
11 
!I Krone stated that after years of planning for an improved 
method of providing for the needs of elementary and junior 
high school teachers# he was quite happy to open a "New Kind 
of Summer School." The University of Southern California 
offered two workshops under the direction of both Max and 
Beatrice Krone for music, art and elementary and junior high 
school teachers at Idyllwile# California. The main objective 
was to conduct such a program that would combine gracious liv-
ing with education in music and the arts. Time was devoted to 
lectures, demons.trations, and discussions dealing with educa-
tional philosophy, aad social implications involved in teach-
ing music and other arts in schools and the community. Much 
concern was given to individual work. 
There are limitations to the far-reaching effects of any 
in-service training since this work must deal with those who 
teach under supervision and this includes but a small per-
centage of teachers in the public schools. There are other 
available means, such as extension classes of the universities 
(which accept Negro students} and possible services of nearby 
music educators who may guide schools in a music program. y 
Carson states that: " ••• No training program can be built 
before an inventory of the needs of every teacher is taken ••• " 
y :Max T. Krone, "A New Kind of- Summer School," Education 
Music Magazine, January 1950# Vol. 29, p.25. 
g/ Cleva J. Carson, "In-service Training in Music for the 
Grade Teachers~ Music Educators National Conference Year 
~~ Chicago, 1937, pp. 19o-195. 


2. Instructional qualifications. 
3. Academic preparation. 
4. Professional preparation. 
5. Educational experience and service in 
the school. 
6. Non-school experience." 
14 
With such an evaluative criteria, the quality of our music 
teachers must be placed on a much higher standard. In regard y 
to this much needed "teacher quality," McLelland states that: 
"The quality of education depends on the 
quality of teachers. Since forces outside the 
profession are now joining those within who 
have long known the vital need for higher 
teaching standards, there is great hope that 
soon only the most apt people with force of 
character and personality and the best pos-
sible training will be teaching children.n y y 
Two studies by Gore and Russell revealed interesting re-
sults in regard to in-service education of Negro public school 
teachers in Tennessee~ and the improvement of in-service edu-
cation for elementary teachers in Northern Vermont. y 
From Gore's study, the phases of work in wh!ch further 
in-service assistance was desired by 842 Negro public school 
!/Beth McLelland, "Music Training for Elementary Teachers," 
Music Educators Journal, April 1949, Vol. 35. p. 19. 
y George w. Gore, In-Service Professional Improvement of Negro 
Public School Teachers in Tennessee, Teachers College, 
Columbia University Contributions to Education, New ·York, 
Number 786, 1940. 
Karlene V. Russell, "A Plan for In-service Education for 
Elementary Teachers in Northern Vermont from a State Teachers 
College at Johnson," Unpublished Master's Thesis, B.U., 1947. 
Gore, Ibid, p. 90. 
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teachers in Tennessee, 110 reported as desiring assistance in 
music. This number fell into the fifteenth rank~ with Methods 
of Teaching ranking first, 630 teachers reporting. y 
Russell states that the music instructor at Johnson, 
Vermont initiated a program of visitation, which at that time, 
the project was in operation in five schools. As an outgrowth 
of supervision of cadet and student teachers, the project was 
designed to improve the music teaching in the rural schools 
through demonstration by a specialist working in cooperation 
with the teacher in charge. Further objectives included the 
continuation of training in music under normal school room 
conditions, a closer contact between the school and the col-
lege, and an extension of learning beyond the stage of theory 
which included techniques~ melodic dictation, tonal memory, 
chC?rd structure, chord spelling~ and appreciation. 
Th~ 1950 report of the Virginia Superintendant of Public 
gj 
Schools revealed many interesting facts concernin~ Music Edu-
cation, and provisions for in-service growth of both Negro 
and white teachers in Virginia. T.he report states: 
" •••• The large majority of elementary school 
children and approximately one-fourth of all 
secondary school students are contacted either 
directly or indirectly by the Music Education 
service. More attention is given to those 
divisions where no music program or a limited 
one is in progress si nce the need is greatest 
there. An increase is being noted both in 
!/ Russell, ~~ P. 90. 
g/ .2.1?.• .£.!!., P• 111. 
the number of divisions having a music program 
and in the number of children participating. 
During the year 1949-50, the music education 
staff visited 108 school divisions and 9 col-
leges in the course of the work with the 
music program. They attended both Negro and 
white conferences on elementary and secondary 
education, participated in 11 teachers' work-
shops in music, attended and participated in 
ten music festivals and clinics, and had nu-
merous conferences with principals and super-
intendents regarding the music program. 
Accomplishments 
During the past year (1949) a coordinator 
Music Education was appointed whose time is 
equally divided between teacher education in 
music at Radford College (white) and the field 
work in Music Education in Southwest Virginia." 
The report further states that: 
"This (in regard to the mentioned activities) 
16 
is an important step forward in the music program 
since it brings more concrete help to elementary 
classroom teachers in many communities where no 
music teacher is employed and no specialized 
music resource person is available. 
In the course of the school year, plans were 
made with the University of Virginia for three two-
week workshops in music education, one on the cam-
pus and others in Roanoke and Portsmouth centers 
which are easily accessible to large numbers of 
teachers •••••• Other workshops in elementary school 
music were held at Radford College and at the 
Norfolk Division of Virginia State College (Negro) ••• 
Regional music festivals tor white children were 
held in five centers and for Negro children in six 
centers in the State." 
As the article is concluded with a subtopic of "Problems," 
· it is stated that: 
"A continuing, long range, cooperative program 
of teacher education, both preparatory and in-service, 
is vitally needed. Certainly in-service activities, 
with a view to oon·crete classroom si tuati·ons and to 
17 
real needs, are of great value and should be encouraged. 
One of the problems continues to be the lack of 
adequate programs within the state for the preparation 
of music teachers. This kind and extent of this prep-
aration, while showing growth, is not commensurate with 
teacher needs in actual school situations." 
From the studies reviewed, a relatively clear indication 
is made that the need for more adequate in-service education 
is needed not only in the State of Virginia~ but many others 
in related condition. 
CHAPTER III 
CONSTRUCTION OF THE SURVEY INSTRUMENT 
AND SURVEY PROCEDURES 
Justification of the survey instrument.--Barr, Burton and y 
Brueckner state .~ that one of the best methods of investigating 
the needs of teachers is through the survey technique. For 
all practical purposes, the survey form may be referred to as 
a questionnaire, or as in this study, an inquiry form. y 
Koos says in his book, The Questionnaire in Education, 
that questionnaire studies should be under taken only " ••• whe.n 
there is a need for them" and " ••• should be used only if there 
is no other feasible way of securing the information required." 
It is not debatable that this study demands the survey techni-
que of investigation. 
Construction of the survey instrument.--In preparing a 
questionnaire one must give great care in its construction if 
the results are to be valid and meaningful. The Committee on 
Methods or Research of the National Committee on Research in y 
Seconda~ Education suggests four steps that should be con-
y A. s. Barr, w. H. Burton, and L. I. Brueckner, Supervision, 
New York, D. Appleton-Gentry-Crofts Inc., 1947, p. 323. 
gj Leonard V. Koos, The Questionnaire in Educati£a, New York, 
The MacMillan Company, 1928, pp. 159-160. 
~Arthur J. Jones, An Outline of Methods of Research with 
Suggestions for High School principals and Teachers, Bul-
letin, 1926, No. 24, u. s. Bureau of Education, Washington, 
D. C., PP• 24-25. 
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sidered in designing a survey instrument. 
"1. Careful formulation and arrangement in form. 
2. Submission to some expert for advice and 
correction. 
3. Try-outs on disinteres ·ted persons. 
4. A try-out ·or the revised tool. 11 
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Most of the listed steps were taken in constructing the 
inquiry form, although an attempt to "try-out" the form was 
not made because of the condition of the situation invest!-
gated as revealed in Chapter II. Care was taken in designing 
the survey instrument so as to allow for an easy response of 
each item. Either a check mark, a circle, or other simple 
means of response was employed. At the same time provisions 
were made for comments. A self addressed stamped envelope 
was supplied with each form. 
The covering letter.--The covering letter was constructed 
so as to be meaningful and to the point. A statement was also 
made that attempted to provide the teachers with the feeling 
that the response to any one item would not be detrimental or 
embarrassing to them. The covering letter along with the in-
quiry form was mailed to 560 Negro elementary teachers selected 
at random from a total of 1,120 teachers chosen to represent 
each of the 100 counties and 24 cities in the State of Virginia. 
The total list was secured through the Virginia Teachers 
Association Headquarters at Richmond, Virginia. 
Structure and content of the survey instrument.--The sur-
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vey instrument was constructed with the intention of not mak-
ing the form a lengthy one, but to make each of the twenty 
items a direct source of information that would lead to the 
discovery of certain facts desired for valid interpretation. 
The form was well-spaced and divided into four distinct sec-
tions. 
Section I, under the heading of General Data was used as 
a means of tabulating results as to the number of returns 
from each city or county and other information such as dates, 
grades taught, the number of years of teaching experience, and 
the univ~raity or college from which the teachers graduated. 
Section II, under the title of Education and Musical 
Background, was designed to find out how well qualified the 
teachers were in terms of musical training. The five itema 
in this section will be uaed to help establish the fact that 
if teachers do not have proper educational preparation in 
every phase of their work, some attempt should be made to 1m-
prove this particular condition. As stated in Chapter I, the 
writer feels that more adequate in-service training is a 
solution to this problem. 
Section III presents four items which the writer designed 
to find out the number of col.?lties or cities that had some 
organized music program. The results of these items will be 
used to help determine which areas of the state are in greatest 
need of in-service training. The items in this section were 
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also constructed so that a general picture of the supervisory 
assistance available would be presented. Another item was in-
cluded to gain an opinionable response of whether the super-
visory assistance received was or was not considered adequate. 
The last section of the form (Section IV) was devoted to 
in-service training. The first item was included to find out 
if the classroom teachers would feel more secure, and that 
their music teaching would be more effective if provisions 
were made for their professional growth through in-service 
training. The second and third items were included to dis-
cover the types of in-service training methods that were 
available, and those that were found to be most desired and 
beneficial. An opportunity for teachers to list other in-
service training methods received was provided. 
The fourth item in this section is quite meaningful and 
revealing. This item is of the Yes or No type, and reveals~ 
after tabulation, the percentage of . teachers that have re-
ceived any assistance from the Virginia State Board of Edu-
cation, in terms of in-service training in music other than 
Summer Courses offered at Virginia State College. In Chapter 
II the last reference is made with regard to provisions made 
by the State for in-service growth. The degree of effect 
upon Negro teachers is not indicated, however the writer hopes 
that the results of this item will be enlightening. 
The last three items are devoted to Educational Organiza-
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tiona. The writer feels that belonging to educational and 
professional organizations contributes lots to in-service 
growth. Some organizations are designed to accommodate certain 
growth needs of teachers. Others are more general in nature 
and cont*ibute little to the teacher in need of assistance in 
such areas as art, reading, spelling, and music. There was 
one other item which was designed for the sole purpose of 
allowing the teachers to make comments with regard to in-ser-
vice training for classroom music teachers, the need, and other 
points that might be of interest. 
With the assumption that there is a need for more adequate 
in-service training, and tbat the lack of preparation was due 
to limited college music requirements: the writer investigated 
the catalogues of the five Negro colleges in the State of 
Virginia which offered either a Bachelor of Science or a Bach-
elor of Arts Degree in Elementary Education. In the chapter 
on the Results and Interpretation of Data. the programs of 
study including music requirements and their course descrip-
tion, go further in helping establish certain conclusions 
made in Chapter VI. Through correspondance and visitation with 
some of the colleges, other conclusions were also drawn. 
As stated earlier in the chapter, 560 inquiry forms were 
sent out, from that number 186 were returned. Including a 
follow-up study, this number of replies approximates 33e2 
per cent. Of these replies 30.5 per cent were usable. 
CHAPTER IV 
A CRITERIA FOR DETERMINING THE NEED 
OF IN-SERVICE TEACHER TRAINING 
Before any attempt should be made to reveal the needs of 
teachers for in-service training, it is customary that a spe-
cific criteria should be designed to show just what qualifi-
cations the teacher should have so as to make a contrast be-
tween the present condition of the teachers in need, and the 
condition that should exist. 
Authoritative sources have been consulted and as a re-
sult, the following criteria for determining the need for 
teacher in-service training is given. y 
Conditions essential to Teacher Growth. 
"1. Environment must be conducive to maximum growth. 
2. The environment must promote mental health. 
3. It must release energy. 
4. It must encourage democratic cooperation on the 
part of all concerned. 
5. It must provide minimum opportunities for crea-
tive thinking. 
6. It must ~romote effective methods of problem-
solving. 
We should now consider the needs of teachers in a some-
!/ A. s. Barr, W. H. Burton, and L. J. Brueckner, Supervision, 
D. Appleton-Century-Crofts Inc., New York, 1947, p. 611. 
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what more detailed fashion from the point of view of the : a-
pproaches commonly made to the study of teaching efficiency. 
The four listed approachea as designed by Barr, Burton and 
Y · Brueckner, may be made applicable to any general or specific 
area of teacher growth. 
1. The Mental-prerequisite approach, wherein the 
efficienc7 of the teacher is inferred from measures of essen-
tial knowledge- skills, attitudes, ideals, and appreciations. 
2. The qualities approach, wherein the teacher's 
efficiency is inferred from measures of personal, social, 
emotional, and moral qualities commonly associated with teach-
ing success. 
3. The performance approach, wlle-<I!'Efin the efficiency 
of the teacher is inferred from observation of her behavior 
and instructional procedures in the classroom. 
4. The change-in-pupils approach, wherein the ef-
ficiency of the teacher is inferred from measures of changes 
in pupil growth and achievement. 
With regard to the qualifications and needs of a teacher, 
there are several overall points that should be mentioned, 
such as, (1) The Social Status of the Teacher, (2) The Educa-
tion of the Teacher, (3) The Academic Preparation of the 
1/ Ibid. P• 331. 
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Teacher, (4) The Professional Preparation of the Teacher, (5) 
The Certification of Teachers, (6) and The Personal Character-
istics of the Teacher. A major concern of this study was the 
Educational, Professional and Academic Preparation of the 
Teacher. 
If the school is to be a more dynamic influence in Ameri-
can society, its effectiveness is mainly centered around the 
classroom teacher. The school can be a vital social institu-
tion only in so far as the teachers are, by personal qualities 
and educational preparation, qualified to offer the kind of 
leadership to which the people of the community will respond. 
Before 1920 the educational preparation of the elementary 
teacher was very meager. The educational background of the 
secondary teacher was much better but fell far below the · 
standard of four years of college preparat·ion. Since that 
time a great improvement has been made, but there is still a 
great need for better educational preparation upon the part of 
Negro Elementary Teachers in Virginia. 
The problem of what should be the nature and extent of 
the distinctively professional preparation of the teacher, 
has occasioned much dispute between teachers of so-called 
"academic" subjects and teachers of professional education. 
One of the many distinguishing characteristics of any profes-
sion in that ita members possess a body of specialized know-
ledge and technique essential to the successful performance 
y 
of their duties. Professor Evenden has suggested seven basic 
areas which he thinks will express what comprises the unique 
elements in the preparation of the teacher. 
1. Professional orientation. This should disclose to 
' the prospective teacher the place of education in society, 
its relationship to other professions and the opportunities 
for service in the principal fields of educational work. 
2. Essential professional tools. Those professional 
skills and concepts which ·are required by all teachers and 
which are frequently used in other courses for teachers 
should be included in professional "service" courses and 
given as early in the curriculum as possible. 
3. A sympathetic understanding of the ph7sica1, mental 
and social characteristics of the children or adults to be 
taught. 
4. The essential teaching methods and techniques appro-
priate to the subject or grade which the teacher is preparing 
to teach. 
5. A knowledge of the organization and management of 
class instruction in the types of schools in which the teacher 
expects to be placed. 
6. Opportunities for acquiring a "safety minimum of 
teaching skills" through observation, participation and actual 
!/ ~· S~ ,:Evended, Summary and Interpretation, National Survey 
of the Education of Teachers, Office of Education, Bulletin, 
No. 10, 1933, P• 10. 
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practice under supervision •••••.•• 
7. Equipment of the individual teacher which an integrated 
(working) philosophy of education and teaching and the contri-
butions which he may be expected to make in his field work ••• 
The above design of professional work comprises only a 
minimum of the technical equipment required for effective ed-
ucational leadership. 
11 Gould and Yoakam have made quite significant statement• 
concerning the academic preparation of the teacher. The first 
states, that "the teacher needs to have a broad general educa-
tion which includes experience in all fields of knowledge re-
lating to the major human activities." The teacher'• general 
education should not only include a thorough knowledge of the 
subject matter of his teaching fields, but also an understand-
ing and appreciation of its relationship to life and to related 
fields of teaching. 
The second phase of the teacher's preparation consists of 
the specific preparation that will make him a "master" in hie 
field of interest. This participation of the modern and prog-
ressive teacher embraces a very respectable body of specialized 
knowledge. 
1/ George Gould and Gerald A. Yoakam, The Teacher and his Work, 
New York, The Ronald Press Company, 1947, P• 29. 
CHAPTER V 
ANALYSIS AND INTERPRETATION OF DATA 
As a result of the survey conducted with 560 Negro Ele~ 
mentary Teachers in Virginia, the following tabulations are 
made from the total of 30.5 percent usable returns, unless 
the Table caption indicates a smaller number or teachers re-
porting. 
Limitations of the study.--The data presented in this 
study concern primarily the school year 1952-53. 
Negro teachers were studied, seemingly, in isolation, 
whereas in reality they are a definite part of the total 
teaching population of the state. It should be noted that 
many of the recommendations of the study may have value for 
both the Negro and white teaching groups. Many of the pro-
posed features will, of necessity and state law, have to be 
legalized for both groups. 
At the present time, such studies are necessary not only 
because of the aforesaid purpose in Chapter I, but for two 
other reasons: (1) to supplement related state studies which 
ignore a part of the total population, and (2) to stress 
.problems peculiar to this particular minor! ty group. 
Table 1 shows the distribution of replies received from 
170 out of 560 elementary teachers in Virginia. A division 
of 133 county teachers and 37 city teachers are included in 
the total number. 
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made few ehangea in their music requirements for elementary 
teachers. It should be known that many of the teachers in-
cluded in the 34.2 percent had taught as many as 10 to 15 
years before completing the four year college requirements. 
Table 3. Year of College Graduation for 
152 Negro Elementary Teachers 
in Virginia, 1952-53 
Year Number of Percent 
Teachers 
( 1) J2)_ t3J 
1949-52 ••••••• 38 25.0 
1945-48 ••••••• 52 34.2 
1941-44 ••••••• 22 14.4 
1937-40 ••••••• 14 9.2 
1933-36 ••••••• 13 8.5 
1929-32 ••••••• 4 2.0 
1925-28 ••••••• 7 4.6 
1921-24 ••••••• 1 0.6 
1917-20 ••••••• 1 0.6 
Total •••• 152 99.7 
·-
33 
Table 4. shows the Highest Level of Educational f:repar- -
ation of 37 city and 136 county Negro elementary teachers in 
Virginia. It should be noted that a greater percentage or 
city teachers hold graduate degrees than county teachers. 
This difference may be attributed to the demand of better -ed-
ucational preparation of city teachers or a means of salary 
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increase• The percentage of teachers holding college degrees 
indicates a general average for both city and county teachers. 
Table 4. Highest Level of Educational Preparation of 37 City, 
and 136 County Negro Elementary Teachers in Virginia, 
1952-53 
Highest Level of Educational Oi~tr County 
Preparation. I Number Percent Number ~·ercent 
( 1) \ 2} (_~) \ 4} (5) 
Graduate Degree •••••••••••• 11 29.7 11 8.0 
College Graduate ••••••••••• 25 67.5 89 65.4 
Normal Degree •••••••.••••••• 1 2.7 35 25.7 
Other {less than two years) 0 o.o 1 0.7 
Total ••••••••• 37 99.9 136 99.8 
Table 5 gives the number and percentage of teachers grad-
uating from Negro Universities or Colleges in Virginia. 
Figures showing the number and percentage of teachers gradu-
ating from colleges in other states are also shown. The two 
colleges having the highest percent of graduates, Virginia 
State College 37.9, and Hampton Institute 12.6, include more 
music requirements for elementary teachers than either of the 
other Virginia Negro institutions. This tends to indicate a 
reasonable amount of better musical preparation of teachers 
graduating from either ot the two colleges. 
Table 5. Distribution of 166 Teachers Graduating 
from Negro Universities or Colleges in 
Virginia, 1952-53 
Universities and Colleges Number Percent 
_(11 ( 2) \~! 
Virginia State College ••••• 63 37.9 
Hampton Institute •••••••••• 21 12.6 
Virginia Union University •• 10 6.0 
Saint Paul's Polytechnic 
Institute •••••••••••••••••• 10 6.0 
Norfolk Division of 
Virginia State College ••••• 0 o.o 
Other Colleges ••••••••••••• 62 37.3 
Total~ •••••••••• 166 99.~ 
-
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Music preparation of teachera.--Shown in Table 6 is the 
Number of Negro Elementary Teachers in Virginia having a major 
or a minor in areas of music. These figures represent the 
total number of both city and county teachers. Only a total 
of five teachers hold a major in Music Education, and eleven 
holding a minor. For .the few classrooms affected, it is 
assumed that ideal music programs exist, however it should be 
noted that it is not typical of classroom elementary teachers 
to hold a major in fields other than elementary education. 
Although, in more frequent instances an elementary teacher 
may have a minor in related subjects of which music is fre-
quently selected. It is noted in this study that there is 
a small increase in the number of teachers having music edu-
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teachers had credit hours in either of the distributions. 
Table 7. Distribution of the Number of Semester Hours Credit 
Earned from Music Courses by Negro Elementary Teach-
ers in Virginia, 1952-53 (Teachers having a major or 
a minor in areas of music are not included) 
Music Courses ~emester Hours Number of 
Teachers 
( 1) l2J _l3) 
Music Methods and Materials ••• 15-17 2 
12-14 1 
9-11 1 
6-8 33 
3-5 44 
0-2 27 
Music Appreciation •••••••••••• 7-9 1 
4-6 17 
0-3 74 
Instrumental Classes •••••••••• 9-11 1 
6-8 3 
3-5 4 
0-2 4 
Voice.~ ••••••••••••••••••••• ~. 6-8 ; 3 
3-5 1 
0-2 9 
Often in school situations where there is no organized 
music program, it becomes necessary for the classroom teachers 
to have a period of group singing which in many instances 
38 
piano accompantment is needed. Table 8 shows the number of 
170 teachers who are capable of leading group singing or 
playing the piano. Of this number 40.0 percent play the 
piano and 75.2 percent are capable of leading group singing. 
It should be made clear that the extent of just how well the 
two mentioned activities are preformed is unknown. However. 
it is assumed that teachers acknowledging the fact that they 
can perform these activities indicate that they perform well 
enough to contribute some musical experience to the life o.f 
each child. 
Table 8. Number of 170 Negro Elementary Teacher• 
in Virginia who play the Piano or are 
Capable of Leading Group Singing, 1952-53 
Activity Number Percent 
( l) nn {3} 
Can Play Piano •••••••• 85 40.0 
Can Lead Group .Singing 128 75.2 
In-service growth of teachera.--The total number of both 
city and county teachers include some form of music activity 
in their classroom whether or not there was an organized 
music program. Table 9 shows that 86.4 percent of the city 
teachers have organized musi.c programs and a smaller percen~ · 
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tage of 43.6 for county teachers. In many instances the teach-
ers reporting an organized music program were from the same 
county which, in actuality, decreases the 43.6 percent of 
county teachers having an organized program on a state-wide 
basi!!. 
Table 9. Number of 37 City and 133 County Negro ElementarT 
Teachers in Virginia that have Organized Music Pro-
grams in their Schools, 1952-53 
Number of City Percent Number of County Perc en 
Teacher• .. Teachers 
( l) 
.UU (~) ( 4) 
32 86.4 58 43.6 
With regard to supervisory assistance, which is a gene.r-
t 
ally accepted means of in-s~rvice growth, it is shown in 
Tables 10 ·and .11 that 67.5 percent of the city, and 26.3 per• 
cent of the county teachers receive the assistance of a Music 
Supervisor, or some form of assistance in their music teach-
ing. It is interesting to note the percentage of teachers 
considering this service adequate. The percentage however, is 
quite low, particularly so with county teachers, and D.Uch too. 
low for a total of 19 of the 24 cities reporting in the study. 
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very low because few provisions are made for such a service. 
twenty-nine out of the 50 teachers receiving assistance in 
teaching music from Summer session Courses, found it helpful, 
perhaps, because the State college for Negroes emphasizes 
music activities and courses for the improvement of classroom 
teachers in its summer sessions. This emphasis has been made 
within the past few years under the direction of the Head of 
the Music Departments at Virg.inia State College, and the Nor-
folk Division of the same institution. This service is avail-
able to all desiring assistance, although the location of the 
two centers makes it somewhat difficult for teachers who are 
not residents of near-by cities. So few teachers benifit 
from the other types of in-service training methods until it 
is evident that they are not effective, or that teachers are 
not ·:concerned with the improvement of the musical aspect of 
methods already available. 
Table 12. Types of Music In-service Training Methods Recefved 
by 170 Negro Elementary Teachers in Virginia, In-
cluding Methods Found Most Helpful, 1952-53 
Types of In-service Training Methods Methods Most 
Methods Received Helpful 
Number Number 
. :.U-) \2} \~} 
Teachers Meetings ••••••••••• 67 13 
Demonstration Lessons ••••••• 60 45 
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Table 12. Types of Music In-service Training Methods Received 
by 1?0 Negro Elementary Teachers in Virginia, In-
cluding Methods Found Most Helpful, 1952-53 (cont'd) 
Types of In-service Training Methods Methods Moat 
Methods Received Helpful 
Number Number 
( l) _Lg_l ( 3) 
Bulletins ••••••••••••••••••• 55 10 
Summer Session Courses •••• .•• 50 29 
Visitations ••••••••••••••••• 41 21 
Teacher-Supervisor 
Conferences ••••••••••••••••• 35 14 
Summer Workshops •••••••••••• 31 11 
Music Clinics ••••••••••••••• 23 16 
Extension Courses ••••••••••• 9 3 
Membership in educational associations.--Membership in a 
professional organization is regarded as significant in con-
nection with the in-service growth of teachers. In Table 13 
is shown the number of teachers holding membership in various 
types of educational organizations. 
It is interesting to note that no musical organizations 
were listed on either the national, state, or district level. 
However, there was one return that mentioned the organization 
of a local music club. 
It is also to be noted that few hold membership ia the 
National Educational Associat[on. Membership in local, dis-
trict and state organizations are due, perhaps, to the in-
fluence of supervisory and administrative officials. The in-
vestigation of some of the organizations show that they con-
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programs of study are shown for students majoring in elemen-
tary education. The institutions included are t hose found in 
Table 14. The two state institutions have good music depart-
ments, however, few music courses are required of elementary 
education majors. In observing the programs of study it is 
noted that Hampton Institute, a private college, offers more 
music req~irements than the two colleges controlled by the 
state. Virginia Union University and Saint Paul's Polytechnic 
Institute are not considered teacher training institutions 
however, such a curriculum is offered on both the elementary 
and secondary levels. 
In-service training programs are offered each summer by 
Virginia State College and the Norfolk Division of the same 
institution. Some extension work is available although few 
areas are affected. The workshop movement in music education 
at the named college has functioned for a period of approxi-
mately eight years. The movement has now reached a peak of 
professional standing and is benificial to all taking advan-
tage of the service. 
Although Hampton Institute requires more courses in 
music for elementary education majors, the provis~ons for in-
service growth in music is limited. Summer session courses in 
music are offered but special emphasis on in-service training 
for music teachers and classroom teachers desiring special 
assistance is not considered. The two remaining Negro colleges 
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offer no form of in-service training for elementary teachers 
desiring help in music. 
TABLE 15 
HAMPTON INSTITUTE 
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Program Leading to a Bachelor of Science Degree with a major 
in Elementary Education Including Music Requirements 1/ 
Freshman Year Semester 
lst. 2nd. 
English 101-102--Written Communication •••••• 3 
English 103-104--0ral Communication ••••••••• 2 
Mathematics 101-102--Basic Mathematics •••••• 3 
Science 101--Introduction to Biological So •• 4 
Science 102--Introduction to Physical Sc •••• (4) 
History 101-102--Background and History of 
American Civilization •••••• 3 
Education 101-102--Vocational Orientation ••• l 
Physical Education 101-102-Seaaonal Activ-
or 
or 
3.i 
2 
3 
( 4) 
4 
3 
1 
ities •••••••••••• t 
R.O.T.C. 101-102--Military Sc. & Tactics I •• (li) 
"'""1w'6i't---~~ 
i 
(li) 
16i 
Sophomore Year 
Art 200--Introduction to Art................ 3 
Education 207--Child & Adolescent Psy....... 3 
Education 211-212--Modern Elementary Ed. I 
- The School and Society ••• 2 2 
Education 305--Child Development •••••••••••• 3 
*MUal0•·-111-112--Fundamentals of Musicianship 3 3 
*llUaio-!\i.-200--Introduotion to Music ••••••••••• 3 
Physical Ed. 200--Health Ed ••••••••••••••••• 3 
Physical Ed. 201-202--Seasonal Activities II i } 
Political So. 308--State and Local Govern-
ment..................... 3 
Social Science 201-202--Problem of Contem-
porary Society •••••• 3 3: 
17i l7i 
Junior Year 
Education 208--Educational Psychology ••••••• 3 
Education 303--Measurement and Evaluation 
in Ed ••••••••••••••••• ••••••• 3 
1/ The Hampton Bulletin# Announcements for 1952-53 Session. 
Hampton Institute, Hampton, Virginia, P• 70. 
* Music Requirement• 
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Junior Year Cont'd Semester 
lat. 2nd. 
Education 311-312--Modern Elementary Ed. 
II: Elementary Curriculum~ 
Principles, Material•, Methods •••• 
English 209--Children's Literature •••••••••• 
English 301-302--Introduction to Literature. 
Geography 201--World GeographY•••••••••••••• 
Geograpb7 202--Economic GeographY••••••••••• 
Physical Ed.--301-Seasonal Activities III ••• 
Physical Ed. 314--Folk Dancing •••••••••••••• 
*Piano 105-106--Class Piano•••••••••••••••••• 
Elective •••••••••••••••••••••••••••••••••••• 
Senior Year 
3 
3 
3 
i 
1 
3 
i6i 
Education 306--Teaching Science in the Ele-
mentary School ••••••••••••••• 2 
3 
3 
3 
3 
i 
1 
16i 
Education 345--Workshop in Audio-Visual Aids 2 
Education 365-366--Methods and Materials in 
Elementary Art Education •••••••••• 3 3 
Education 371--Methods and Materials in 
Physical Ed. In Elementary Schools 2 
Education 400--History & Philosophy of Ed••• 3 
Education 411-412--Modern Elementary Ed. III 
Student Teaching & Classroom Man-
agement ••••••••••••••••••••••••••• 4 4 
Education 424--Guidance Workshop............ 2 
*Education 425--Teaching of Music in Elemen-
tary Schools •••••••••••••••••••••• 2 
Philosophy 400--Development of a Philosophy 
of Life ••••••••••.•••••••• ~...... 2 
Sociology 400--0rientation for Marriage and 
Family Life ••••••••••••••••••••••• 2 
...-1':="'5 ----::1-::6:---
* Music Requirements 
TABLE 16 
HAMPTON INSTITUTE 
Description of Music Courses Required of 
Elementary Education Majors !/ 
48 
111-112 Fundamentals of Musicianship. Notation; pitch and time 
values; rhythms; harmonics; .tetrachords; scale formation; 
simple and compound measures; time beating patterns; intervals; 
ancient modes; chromatic scales; melodic modulations; signs of 
interpretation; abbreviations; ornaments; terms and signs of 
tempo, mood, dynamics; phrasing; accentuation; clefts; trans-
position, transposing instruments. Keyboard practice. Sight 
singing and ear rhythms; melodic and rhythmic dictation. Ele-
ments of form in composition; and analysis and creative work. 
Three class hours and two one hour laboratory periods a week. 
Credit, three semester hours each semester. 
200 Introduction to Music. A survey of musical literature 
through the ages. Development of music in relation to other 
arts. Influence of sociological, economic, political, geo-
graphical, literary and other factors upon music illustrated 
by musical and artistic examples through recordings and other 
audio-visual devices. 
Three class houra a week. Either semester. Credit, three 
semester hours. 
105-106 Piano (Class). For students of elementary education. 
Beginners only. Students too advanced for this course will be 
advised to take individual lessons. Functional technique de-
veloped in the course; ability to play the three primary 
chords in all keys; ability to harmonize simple melodies and 
to provide in basic rhythms using these chords; ability to 
read children's songs of medium difficulty. The Oxford Piano 
Course easier compositions especially adapted to children's 
listening and other standard material. 
One class hour a week. One to two hours practice daily. 
Credit, one semester hour each semester. 
·'-
425 The Teaching of -Music in ilementary Schools. Study of 
responses of young children to music. Examination and eval-
uation of methods, materials and sources. Mastery of a minimum 
};/ Ibtd. PP• 95-97 
49 
content of appropriate material. Emphasis on creative approach 
to music learning and on other human values in music. Profes-
sionalization of subject matter. Prerequisite: Music 111-112, 
Music Literature 200. 
Two class hours a week. First semester. Credit, two semester 
hours. 
TABLE 17 
NORFOLK DIVISION OF VIRGINIA STATE COLLEGE~ 
A .nJNI OR COLLEGE 
Curriculum Leading to the Bachelor of 
Science Degree in Elementary Education !/ 
Freshman Year Periods 
1st. sem. 
English 11, 12. • • • • • • • • •.• • • • • • • • • • • • • • 3 
History 30, 31 •••••••••••••••••••••••• 3 
Biology 50 or 51 •••••••••••••••••••••• 
Mathematics 63x, 63y •••••••••••••••••• 3 
Geosraphy 30.... • • • • • • • • • • • • • • • • • • • • • • 3 
Applied Art ••••••••••••••••••••••••••• 4 
Education 80 •••••••••••••••••••••••••• 3 
Government 30 ••••••••••••••••••••••••• 
Health Education.iO ••••••••••••••••••• 
Education 00 •••••••••••••••••••••••••• 1 
20 
Sophomore Year 
English 14x, 14y •••••••••••••••••••••• 3 
History 40, 41 •••••••••••••••••••••••• 3 
Economics 130x, 130y •••••••••••••••••• 3 
Psychology 81, 181 •••••••••••••••••••• 3 
*Music 95x, 95y •••••••••••••••••••••••• 3 
Physics 164 •••• .••••••••••••••••••••••• 
Elective ••••••••••••••••••••••••.••••• 3 
18 
50 
Per Week 
2nd. sem. 
3 
3 
4 
3 
3 
2 
1 
19 
3 
3 
3 
3 
3 
4 
19 
!/ Norfolk Division of Virginia State College Bulletin, An-
nouncements for 1952-1953, Norfolk, Virginia, P• 34 
* Music Requirements 
TABLE 18 
NORFOLK DIVISION OF VIRGINIA STATE COLLEGE 
A JUlUOR COLLEGE 
Description of Music Courses Required of 
Elementary Education Majors !/ 
51 
95x, 95y---Methods in Public School Music. Three hours. Two 
semester hours each semester. For Elementary Education. 
A course designed for prospective elementary school 
teachers for a school music program involving performing, 
listening and creating. A study of methods in relation to 
recent findings in child development and materials for use in 
developing the child voice, rhythmic responses, ear and eye 
coordination. discriminative listening, song interpretation 
and part singing. 
!/ ~· P• 45 
TABLE 19 
SAINT PAUL'S POLYTECHNIC INSTITUTE 
Suggested Program of Studies for the Bachelor of 
Science in Education with a Major in Elementary 
Bducation Including Music Requirements !/ 
Freshman Year 
English 161-2--Rhetoric and Composition ••• 3 
Science 131--Physical Science Survey •••••• 3 
Science 132--Biological Science Survey •••• 0 
History 161-2--Hiatory of Civilization •••• 3 
Orientation 100--Freshman Orientation ••••• 2 
Phy. Educ. 121-2-Seasonal Activities •••••• 2 
Phy. Educ. 120--Personal Hygiene •••••••••• 2 
Art 131-2--Drawing and Penmanship ••••••••• 3 
Educ. 130--Introduotion to Education •••••• 0 
Math. 130a--Arithmetic for Teachers ••••••• 0 
Sophomore Year 
English 230--Pub1io Speaking •••••••••••••• 3 
English 234--0hi1dren's Literature •••••••• 0 
Psych. 231--Eduoational Psychology •••••••• 3 
Psych. 232--Child psychology •••••••••••••• 0 
Phy. Eduo.--Seasonal Activities ••••••••••• 2 
Phy. Educ.--Methoda in Health Education ••• 2 
History 261-2--American History ••••••••••• 3 
Geog. 230--World Geography •••••••••••••••• 0 
Educ. 232-The Elementary Sch. Curriculum •• 0 
Art 221--Art Fundamentals••••••••••••••••• 2 
Art 222--Art Appreciation ••••••••••••••••• 0 
Art 231--Materials and Methods •••••••••••• 3 
Junior Year 
3-6 
0-3 
3-3 
3-6 
0-1 
2-1 
2-2 
3-4 
3-3 
3-3 
32 
0-3 
3-3 
0-3 
3-3 
2-1 
2-2 
3-6 
3-3 
3-3 
0-2 
2-2 
0-3 
'34 
Biol. 331--Botany ••••••••••••••••••••••••• 4 0-3 
Educ. 361-2-Prob. & Prac. in Elem. Ed ••••• 3 3-6 
Educ. 331--Reading Materials & Methods •••• 3 0-3 
His t. 332--·American Government •••••••••••• 0 3-3· 
*Music 341-2--Public School Music •••••••••• 2 2-4 
52 
1/ Saint Paul's Bulletin, Saint Paul's Polytechnic Institute, 
Announcements for 1952-53, Lawrenceville, Virginia, p. 42. 
* Music Requirements 
Psych. 332--Test and Measurements ••••••••••••• 0 
Home Eo. 330a--Home Econ. for Teachers •••••••• 3 
Phy. Educ. 320--School Hygiene •••••••••••••••• 0 
Rel. 310--0ld Testament••••••••••••••••••••••• 3 
Educ. 310--Directed Observation ••••••••••••••• 2 
Senior Year 
Educ. 410--Practice Teaching ••••••••••••••••• 16 
Educ. 430a--Principles of Guidance ••••••••••• 3 
English 431--American Literature ••••••••••••• 3 
Rel. 410--Bew Testament •••••••••••••••••••••• 3 
*Electives •••••••••••••••••••••••••••••••••••• 
Required for the degree •••••••••••• 
53 
3-3 
3-~ 
2-2 
3-3 
2-1 
"31 
16-8 
3-3 
0-3 
3-3 
12 
29 
126 
* Take one course in Sociology.. Do not take more than one 
course in Education out of the remaining electives. 
TABLE 20 
SAINT PAUL'S POLYTECHNIC INSTITUTE 
Description of Music Courses Required of 
Elementary Education Majors 1/ 
54 
Music 341, PUBLIC SCHOOL MUSIC. Two class hours a week, first 
semester, credit two. 
This course is the first half of a full-year course. The 
primary work of this half year is to acquaint the prospective 
teacher with basic fundamentals and essential music skills. 
General music terminology, notation, key signatures, time sig-
natures, scales, and the keyboard are of major interest. 
Selected visual aids for future use must be made by the stu-
dent under strict supervision of the instructor. 
Music 342, PUBLIC SCHOOL MUSIC. Two class hours a week, second 
semester, credit two. Prerequisite: Music 341. 
To make intelligent use of the skills in ·Music 341 1 and 
to advance the knowledge in use of the technics are the pri-
mary aims of this course. Drill in the practic~l use of rhythm 
is of primary concern. With the first half course and the 
basic rhythmic patterns as a foundation the development of 
skill in sight singing and ear training becomes especially im-
portant. To complete the course concentrated effort is made 
to acquaint the student with intelligent and effective ways of 
presenting the materials to their students and of broadening 
the students' appreciation for music. 
!/ Ibid. P• 55. 
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TABLE 21 
VIRGINIA STATE COLLEGE 
Program Leading to a Bachelor of Science Degree With a Major 
in Elementary Education Including Music Requirements !/ 
Freshman Year Semester 
B. E. 111 12--Communications Skills ••••••••• 
B. E. 30, 31--Civilization •••••••••••••••••• 
B. E, 50, 51--Biological Science •••••••••••• 
B. E. 20 --Mathematics•••••••••••••••••••••• 
B. E. 90 --Personal & Community Health •••••• 
B. E. 81, 82--Pbysical Education •••••••••••• 
Education 80 •••• .•••••••••••••••.••••••••••• • 
Orientation •••••.•••••••••••••••••••••••••••• 
lat. 2nd. 
3 3 
3 3 
4 4 
4 
3 
3 3 
3 
IS 17 
Sophomore Year 
B. E. 13, Communication Skills •••••••••••••• 3 
Psychology 81, 181......... • • • • • • • • • • • • • • • • • 3 3 
B. E. 70, 71--Personal & Social Adjustment.. 3 3 
B. E. 40, 41--U. s. History & Government •• •• 3 3. 
Art 90...................................... 2 
Restricted Elective••••••••••••••••••••••••• 3 3 
15 14 
Junior Year 
* 
Education 183••••••••••••••••••••••••••••••• 
Physical Education 90 ••••••••••••••••••••••• 
Physical Education 194•••••••••••••••••••••• 
*:Music 95X, Y, ••••••••••••• •••••••••••••••·•·· 
English 123••••••••••••••••••••••••••••••••• 
Art 91 •••••••••••••••••••••••••••••••••••••• 
B. E. 110, 111, Literature & Drama •••••••••• 
Geography 30 or 35 ........................... . 
Restricted Electives •••••••••••••••••••••••• 
3 
3 
2 
2 2 
3 
3 
3 3 
3 
8 
!7 18 
Vir§inia State College Bulletin, Announcements for 1952, 
195 , Petersburg, Virginia, PP• 130-131. 
Music Requirement• 
Senior Year 
B. E. 120, Philosophy and Religion •••••••••• 
*B• E. 121, Music and Art •••••••••••••••••••• 
Eduo a tion 181 • •..••••••....••••.•••.•...•••• 
Education 185 ••••••••••••••••••••••••••••••• 
Education 186 ••••••••••••••••••••••••••••••• 
Education 187 •...••••.•...•......•••••. .••••• 
Education 189 X •••••••••••••••.••••••••••••• • 
Education 189 Y ••••••••••••••••••••••••••••• 
Restricted Electives •••••••••••••••••••••••• 
* Music Requirements 
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Semester 
1st. 2nd. 
3 
3 
3 
1 
6 
3 
2 
3 
9 
l6 17 
TABLE 22 
VIRGINIA STATE COLLEGE 
Description of Music Courses Required of 
Elementary Education Majors 1/ 
95 X, 95 Y--Methods in Public School Music. Three hours. 
two semester hours each semester. 
An adaptation of Music 195 to the needs of elementary 
school students. (See Music 195) 
57 
Methods and materials to be used in the development of 
the child voice and repretory; rhythmic activities; dis-
criminative listening, toy band, ear and eye co-ordinations 
leading to and developing a readiness for music readings, 
correct interpretations of songs; part singing. 
B. E. 121--Muaic and Art--One semester. Three semester 
hours. 
The study of music and art in relation to the ideas and 
values which have influenced our culture. Exploratory ac-
tivity periods, artist recitals, and other presentations are 
designed to aid the student in solving creative problems in 
an art area of his own choice. 
!/ Virginia State College Bulletin, Announcements for 1952-
53, Petersburg, Virginia, P• 66. 
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TABLE 23 
VIRGINIA UNION UNIVERSITY 
Program leading to a Bachelor of Arts Degree with a Major in 
Elementary Education Including Music Requirements !/ 
Freshman Year 
FIRST SEMESTER 
Physical Ed. 101 
Education 100 
English 103 
Religion 101 
History 145 
Orient. Science 103 
Foreigx;t Language 
Sophomore Year 
Foreign Language 
English 205 
English 255 
Economics 203 
Orient. Science 202 
*Music 253 
Sociology 202 
Education 202 
Education 251 
Geography 204 
Elect! ve 
History 301 
English 401 
Education 371 
Education 411 
Elective 
Junior Year 
Senior Year 
SECOND SEMESTER 
Physical Ed. 102 
*Music 103 
English 104 
Religion 102 
History 146 
Or. Science 104 
Foreign Language 
Foreign Language 
English 206 
English 256 
Eco:pomios 204 
Psychology 201 
Educ a t1 on 283 
Philosophy 302 
History 222 
Education 252 
Sociology 334 
Pol. Science 434 
History 302 
Education 424 
Education 372 
Elective 
!/ Virginia Union Bulletin~ Catalogue Issue 1 Virginia Union University~ Announcements for 1952-53~ R1ohmond 1 Va. p. 34. 
* Music Requirements 
TABLE 24 
VIRGINIA UNION UNIVERSITY 
Description of Music Courses Required of 
Elementary Education Majors 1/ 
Music 103. Music Appreciation. One hour credit: However 
classes meet two hours each week. Music is presented as an 
59 
object of beauty and enjoyment, to be even better enjoyed 
through the cultivation of the memory, and of the intellectual 
aspect of listening. Important themes from the masterpieces 
are sung and memorized by the class. Recitation, one hour; 
laboratory, two hours. Credit: one hour. 
Music 253. Teaching of music in the elementary school. Three 
hours credit. 
!/ Virginia Union Bulletin, Catalogue Issue, Virginia Union 
University, Announcements for 1952-53, Richmond, Va. p. 47. 
CHAPTER VI 
SUMN~RY, CONCLUSIONS AND RECOMMENDATIONS 
Summary.--The problems of this study have been: (1) to 
discover just how critical the need is for in-service training 
programs for classroom music teachers in the Negro elementary 
schools of Virginia and (2) to provide a picture of the present 
in-service training facilities made available, by institutions 
of higher learning in Virginia, for teachers in the Negro ele-
mentary schools of Virginia. Sources of data consisted pri-
marily of inquiry form replies from Negro elementary teachers 
in Virginia, educational literature related to teacher edu-
cation, published reports of the Virginia State Board of Edu-
cation, and personal interviews and correspondence. 
The data presented show that (1) Virginia's Negro Ele-
mentary School teachers are fairly adequatel,- prepared with 
regard to overall education, but poorly prepared education-
ally, with regard to public school music; (2) a greater per-
centage of city teachers have organized music programs than 
county teachers; (3) a greater percent of city teachers re-
ceived supervisory assistance in their music teaching than 
county teachers, with a smaller percent of teachers regard-
ing the supervisory assistance adequate; (4) both city and 
county teachers receive inadequate supervisory services; 
-60-
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(5) the Virginia State Board of Education provides inadequate 
means of in-service growth for classroom music teachersJ (6) 
of all the types of music in-service training methods received 
by the Negro elementary teachers of Virginia, Demonstration 
Lessons proved to be more helpful; (7) a majority of Virginia's 
Negro elementary teachers are capable of leading group singing 
and accompaning their classroom singing on the piano; (8} none 
of the Negro teachers reporting are members of any musical 
organization; (9) Negro colleges in Virginia make very little 
effort to accommodate the needs of elementary classroom music 
teachers; (10) present college music requirements for ele-
mentary teachers are insufficient; (11) the colleges controlled 
by the state provide extension serTices for classroom music 
teachers, although few areas are affected. 
Conclusions concerning the need for more adequate in-ser-
vice training progra~ for the classroom music teachers in the 
Negro elementa£1 schools of Virginia.--(1) Few Negro classroom 
elementary music teachers are adequately prepared to teach 
public school music; {2) supervisory services provided for 
Virginia's Negro elementary classroom music teachers are 
limited mostly to city schools; (3) in-service training methods 
in music are basically ineffectiveJ (4) the five Negro col-
leges in Virginia offer relatively small requirements for ele-
a.ntary· school teachers. Only incidental emphasis is placed 
on courses other than methods and materials of public school 
62 
music; (5) the Virginia State Board of Education has not, as 
yet thoroughly investigated the condition of music in the ••sro 
elementary schools. However, if such an investigation has 
been made, little has been done to improve the poor condition 
of all of its schools and therefore should strive to keep 
abreast of the condition of every educational phase. It is 
also concluded with regard to the difference of music in city 
and county elementary schools, that the city or general local 
area emphasizes the improvement of music more so than county 
or rural schools. With this localized interest in city schools, 
an obvious difference is made between county and rural schools. 
In some instances replies stated that organizations such as 
the Parent Teachers Association had sponsored campaigns to im-
prove music in the public schools, which in turn, had resulted 
in better music programs for county and rural schools. Such 
local effort should be an incentive to create a working interest 
upon the part of the state. (6) It is further concluded that 
most of Virginia's Negro elementary teachers have not yet fully 
realized the need for self-improv~ment in music. It is a 
natural tendency for teachers to shy away from music teaching 
mainly because they are educationally unprepared, and that it 
is felt that such requires a distinct talent. (7) With re-
gard to opportunity for growth in-service, the study of the 
highest level of professional preparation of Negro elementary • 
63 
teachers in Virginia (see Table 4) shows that a significant 
number possess a college degree. Although the majority of 
Virginia's Negro teachers are college graduates, their musical 
preparation is very poor (see Table 7). ~le teachers can 
be greatly assisted in making professional improvement in-
service by means of better facilities, better salaries, 
scholarship aid and the like, there is also much that they 
can do for themselves with the facilities that are now avail• 
able. Materials of instruction may be secured from the local 
communi~y. State courses of study may be supplemented by a 
creative approach to the problems and needs of the school 
community. With such a point of view, it would become evident 
to Virginia's Negro elementary teachers that they possess a 
greater amount of natural ability to teach music to their 
pupils and develop themselves t!B n they had before realized • . 
. Recommendations.--The data presented regarding Virginia's 
Negro elementary classroom music teachers and their need for 
in-service growth suggest the following recommendationss 
1. Teacher Education: All colleges in Virginia desiring 
to prepare Negro elementary teachers shoulds 
a. Include in their curriculum for teachers, more 
and better courses basic to teaching the child 
music in the public schools. 
b. Set up a definite program of methods of in-aer-
64 
vice growth for classroom teachers in music educa-
tion, music appreciation, instrumental and vocal 
training. Included in the program should be well 
;prepared field demonstrators and specialists. 
c~.The Virginia State Board of Education should co-
operate with the college programs and initiate a 
definite program of in-service education for both 
Negro and white classroom music teachers. Special 
emphasis should be placed on those methods of in-
service growth found more helpful as shown in 
Table 12. 
2. Supervisory Service: 
a. The Virginia State Board of Education as well as 
county boards of education should employ music 
supervisors so that both county and city schools 
would have adequate supervisory service. 
b. Selected supervisors, cooperating with the Vir-
ginia State and County Boards or Education, 
should investigate the condition of all elemen• 
tary schools with regard to the need for music 
materials and equipment. As a result of such 
an investigation, provide these schools with 
adequate facilities and instruct classroom 
teachers in the run•amentals of use and proper 
care of provided materials and equipment. 
c. Opportunities should be provided by local super-
65 
visors already in-service. and those employed in 
the future. for experimentation, visitation, and 
curriculum development for the music needs peculiar 
to students in each individual locality. 
Practical oonsiderations.--Classroom teachers should be-
become members of national educational music organizations so 
that the material presented through publications might be used 
in their music teaching. 
a. In adapting an in-service education program for class-
room music teachers. financial questions are presented. 
With regard to the financial phase it is assumed that 
adequate legislation will be adopted which will make 
possible the support of the program. The financial 
ability and educational need of the local schools 
must be considered. In supporting such a program it 
may be necessary to use newer forms of taxation to 
secure adequate funds for school purposes. 
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APPENDIX 
Dear Educator: 
Boston University 
Myles Standish Hall 
Apt. 714 
30 Bay State Road 
Boston, Massachusetts 
Under the direction of Professor Warren s. Freeman6 Bos-
ton University College of Music, I am writing a thesis entitled, 
"A Study of the Need for More Adequate In-Servia~ Training Pro-
grams for Classroom Music Teachers in the Negro ~lementary 
Schools of Virginia." To aid in discovering just how critical 
the need is, I am asking that you kindly fill out the enclosed 
Inquiry Form. 
Without your help this study cannot be completed success-
fully. I hope you will be kind enough to render this service 
so as to help improve the status of Negro Elementary Education 
in our state. 
You may feel sure that any reply you may see fit to give 
will not be used in any way detrimental or embarrassing to you. 
It would be very helpful if I might have a reply within 
the next ten days. Might ! .thank you for the extra effort 
which filling out and returning the enclosed Inquiry Form re-
quires. 
Gratefully yours, 
Gerald Johnson 
Enclosures 
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1. 
IN-SERVICE EDUCATION INqUIRY FORM 
I. GENERAL DATA 
1. Teaching Locality: School ________________________________ _ 
City: _______________________ count7 ____________________ __ 
2. Present grade level (s) you are teaching: ______________ __ 
3. Number of years of teaching experience: __________________ _ 
4. Year of College graduation~ ________ College ____________ __ 
5. Present degree: Graduate College Normal Other 
- - - -
II. EDUCATIONAL AND MUSICAL BACKGROUND 
Please answer the following questions by a check ( ) un-
less otherwise indicated. 
1. Do you hold a college degree with a major or minor in 
Music Education, ________ Applied Music ______ , or any other 
phase of music . _? (Indicate whether major or 
or minor by underscoring either of the two) 
2. If you hold neither a major or a minor in either of the 
listed phases of music, how many semester or quarter hours 
have you in each of the following courses in Music? 
Music Methods and Materials (elementary) 
-----
Music Appreciation 
Instrumental Class 
-------
Voice ____ _ 
Other courses ______ __ 
3. Can you play the piano? Yes No ____ _ 
4. Can you lead group singing? Yes No ____ _ 
5. Are you now participating in a musical organization? 
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